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Abstract

This article describes the integration of the AI Assessment Scale (AIAS) into special education educator prepa-
ration course syllabi. The authors examine how structured AI guidance promotes ethical use, transparency, ac-
cessibility, and professional readiness while preparing future special educators to navigate AI-integrated PK-12 
environments with confidence and responsibility.
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Pennsylvania is currently facing a significant staffing 
crisis, with special education representing the greatest 
area of need across all certification areas. A survey con-
ducted by the Pennsylvania School Boards Association 
(PSBA) found that 67.2% of reported staffing shortag-
es involved special education, with 73.3% of districts 
identifying it as their most critical need (2024). Within 
this demanding landscape, Artificial Intelligence (AI) 
offers more than technological innovation; it provides 
scalable and responsive support that can assist with in-
dividualized interventions, adaptations for diverse dis-
abilities, and assistive technology recommendations 
(Hussein et al., 2025). These tools can aid in the re-
duction of barriers while allowing educators to devote 
more time to direct student support (Klein, 2024).

Despite the growing relevance of AI in educational 
practice, educator preparation programs (EPPs) have 
been slow to incorporate meaningful AI training, often 
leaving new teachers to “learn on the fly” once they 
enter the profession (Weiner et al., 2024). As high-
er education faculty responsible for preparing future 
special educators, we began questioning whether re-
strictive syllabus policies were adequately preparing 
teacher candidates to use AI ethically and effectively. If 
future educators are expected to develop classroom AI 
policies, evaluate AI-generated supports, and integrate 
AI into instructional design, they must first have struc-
tured opportunities to engage with these tools during 
their preparation programs (Black et al., 2024).

In this article, we describe the implementation of the 
Artificial Intelligence Assessment Scale (AIAS) within 
EPP course syllabi as a tiered framework for AI integra-
tion. We discuss its influence on student engagement 
and comfort with AI while maintaining clear expecta-
tions related to ethics, professional responsibility, and 
academic rigor.

Why Special Education Courses Require a Different AI 
Conversation 

As teacher educators preparing future special edu-
cators, we are navigating an educational landscape 
increasingly influenced by artificial intelligence (AI). 
While higher education discussions often focus on ac-
ademic integrity, plagiarism, and misuse, special edu-
cation requires a different conversation. Many AI tools 
resemble the assistive and instructional technologies 

long used to support students with disabilities. As a 
result, approaches centered solely on restriction may 
unintentionally conflict with the practices we expect 
future special educators to implement in schools.

Accessibility, Universal Design for Learning, and AI

Equitable access to learning is a foundational princi-
ple of special education. Universal Design for Learning 
(UDL) promotes multiple means of engagement, rep-
resentation, and expression, and AI increasingly sup-
ports these goals through tools such as translation, text 
simplification, speech-to-text, text-to-speech, summa-
rization, and personalized feedback. As we worked 
with preservice special educators in the past, we often 
observed tension between institutional restrictions on 
AI and the accessibility-focused practices expected in 
special education. While K–12 educators routinely use 
technology to reduce barriers, teacher candidates are 
sometimes discouraged from using similar supports. 
DiBattista (2025) noted that AI can reduce barriers, 
streamline instruction, and expand individualized sup-
port, making AI literacy an increasingly important pro-
fessional competency.

AI as Instructional Support Rather Than Academic 
Shortcuts

Special educators regularly distinguish between sup-
ports that provide access and those that alter learning 
expectations. Similarly, AI should be viewed as an in-
structional support rather than solely a content-gen-
eration tool. AI can assist with lesson planning, dif-
ferentiated materials, reading-level adaptations, and 
behavioral supports. Goldman et al. (2024) argued 
that EPPs should integrate AI through the TPACK 
framework so candidates understand not only how to 
use technology but also when and why to use it. At the 
same time, preservice teachers must learn to critically 
evaluate AI outputs, recognize inaccuracies and biases, 
and make informed instructional decisions. Further, a 
central concern in AI integration is balancing support 
with dependency. While AI can improve efficiency and 
accessibility, overreliance may limit the development 
of professional competencies. Hur (2024) found that 
guided exploration and critical evaluation help preser-
vice teachers develop confidence with AI, reinforcing 
the importance of AI literacy rather than restrictive 
policies alone.
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Preparing Future Special Educators for the Field

AI is increasingly embedded in educational practice 
through personalized learning systems, progress mon-
itoring tools, communication supports, and instruc-
tional planning. National survey findings indicated that 
while educators recognize the potential of artificial in-
telligence to enhance teaching and learning, they also 
reported significant barriers related to professional de-
velopment, training, confidence, and implementation 
(Woodruff et al., 2023). These findings further high-
light the need for EPPs to intentionally develop AI lit-
eracy before candidates enter the profession. Holman 
et al. (2024) emphasized that EPPs should prepare can-
didates to navigate these AI-enhanced environments. 
Integrating AI literacy into coursework provides oppor-
tunities to explore ethical decision-making while con-
sidering issues such as privacy, bias, accessibility, eq-
uity, and student autonomy. Many institutions initially 
responded to AI through blanket prohibitions. Howev-
er, concerns regarding academic integrity have been 
complicated by the limitations of AI-detection tools, 
prompting a shift toward transparency, disclosure, and 
intentional assignment design.

For special education EPPs, the question is less about 
whether AI should be used and more about how its 
use aligns with learning outcomes and professional 
growth. Frameworks such as the AI Assessment Scale 
(AIAS) provide a structured approach for promoting 
ethical AI integration while maintaining academic rigor. 
Ultimately, special education requires a more nuanced 
AI conversation. As teacher educators, our responsibil-
ity is not simply to regulate AI use but to prepare future 
special educators to use these tools with competence, 
ethics, and professional judgment.

Integrating the AI Assessment Scale (AIAS) Into Spe-
cial Education Teacher Preparation 

When generative AI tools first emerged in education, 
many educators viewed them as a threat to authentic 
assessment, academic integrity, plagiarism, and au-
thorship (Klein, 2024, as cited in Goldman et al., 2025). 
Similar concerns surfaced in higher education, where 
scholars questioned whether reliance on AI might di-
minish critical thinking and writing skills (Civil, 2023; 
Warschauer et al., 2023, as cited in Chan, 2023). Re-
flecting these concerns, Chan (2023) noted, “Eight out 

of 24 universities in the prestigious UK Russell Group 
have declared the use of the AI bot for assessment as 
academic misconduct included Oxford and Cambridge. 
Meanwhile, many other universities around the world 
are rushing to review plagiarism policies citing con-
cerns about academic integrity” (p. 2).

As AI has become increasingly integrated into PK-12 
education, EPPs have faced growing pressure to pre-
pare teacher candidates to use these tools responsi-
bly. Will (2024) reported that EPPs are beginning to 
incorporate AI into coursework while recognizing that 
graduates will encounter AI in schools from the start 
of their careers. Historically, EPPs have approached 
AI cautiously. Even though Weiner et al. (2024) found 
that approximately 59% of surveyed EPPs provided 
some form of AI-related instruction, only 25% offered 
training focused on using AI to support future class-
room practice. Likewise, Daher (2025), citing a UNE-
SCO survey of approximately 450 schools and univer-
sities, reported 40% of institutions communicated AI 
guidance only orally, while 20% of respondents were 
unsure whether their institutions had AI policies at all.

Early in our careers as special education faculty, we 
adopted similarly restrictive approaches. Course syl-
labi often prohibited all AI use, creating apprehension 
among some students while encouraging others to use 
AI without disclosure. In both cases, opportunities for 
meaningful conversations about responsible AI use 
were limited. Conversely, as AI became increasingly 
relevant to accessibility, instructional planning, and 
professional practice, we recognized the need to move 
beyond a simple "ban or use" approach. We sought a 
framework that would support transparency, ethical 
use, and academic integrity while helping teacher can-
didates develop practical AI skills. This exploration led 
us to the Artificial Intelligence Assessment Scale (AIAS) 
(Perkins et al., 2025).

AIAS Framework

Introduced by Perkins and colleagues, the AI Assess-
ment Scale (AIAS) provides a structured approach to 
integrating generative AI into educational assessment 
through varying levels of AI use and student respon-
sibility (Perkins et al., 2024; Perkins et al., 2025). The 
framework allows educators to align learning outcomes 
with appropriate levels of AI integration while main-
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taining academic integrity and clearly communicating 
expectations for how, when, and where AI may be used 
(Perkins et al., 2024). The five-level AIAS framework 
(Table 1) is used internationally across schools and 
universities and illustrates varying degrees of AI imple-
mentation within assignments and learning activities. 
Perkins et al. (2024) provided a summary of the Scale 
Levels to aid educators in better understanding of how 

this framework can be tiered across courses:

Level 1: No AI - Students are not permitted to use 
any form of GenAI, as students are to rely on their 
own knowledge, skill sets, and comprehension of 
material. Such tasks could include discussions, oral 
forms of assessments, class group work, or debates 
in which all are free from technology; all under su-
pervision of the teacher or instructor.

Note. Adapted from Perkins et al. (2024). The AIAS framework is freely available for educational

use and institutional implementation through https://aiassessmentscale.com/
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Level 2: AI Planning - It is permissible for students to 
integrate GenAI in the brainstorming and feedback 
process; using the tools to also aid in the organiza-
tion of ideas. However, final submissions should not 
contain AI-generated content. Planning approaches 
consist of using AI to help with generating ideas or 
solutions to problems, support with the structuring 
of outlines, or in the form of a research assistance 
with source or topic suggestion prompting.

Level 3: AI Collaboration - Here, students are per-
mitted to integrate AI in the processes of enhancing 
content/language, refining, and editing. It can be 
used to help with grammar, punctuation, spelling, 
word choice, structural and/or visual edits like im-
age generation tools. It is imperative for students to 
critically evaluate and modify the suggested outputs 
produced by AI, which will aid in displaying their un-
derstanding of analysis (Perkins et al., 2025).

Level 4: Full AI - Moving to a more complex level, 
students are responsible for tasking Gen AI to de-
liver content to achieve particular assessment goals 
and must critically engage with and assess AI out-
puts that were created. Students take on the role of 
directing AI as a thought partner and also demon-
strating their own critical thinking capabilities. 

Level 5: AI Exploration - At the most advanced level 
of AIAS, AI can be used at the teacher’s or student’s 
discretion. Instructors and students can join togeth-
er to co-design assessments, develop solutions to 
solve problems. For example, students can use GenAI 
for real-time feedback on the strengths/areas of 
growth of their work, they can be given broad pa-
rameters of a task then must prompt Gen AI with 
more specific guidelines, etc. 

AIAS Framework and Syllabus Overhaul

The self-discovery of the AIAS Framework had com-
pletely shifted our mindset of how we approached 
special education coursework and syllabi design with-
in EPP programs. This allowed us to determine a good 
starting point in which we wanted to expand our regu-
lations of GenAI usage within the courses. One of the 
first changes we made was replacing restrictive AI lan-
guage in our syllabi with a concise AIAS policy state-
ment. Such change emphasized ethical decision-mak-
ing, professional readiness, accessibility, and academic 

integrity while reassuring students that AI was a tool to 
support learning rather than something to fear or con-
ceal. The statement also clarified that each assignment 
specified the appropriate AIAS level and corresponding 
expectations for AI use and disclosure (Perkins et al., 
2025). 

Following this syllabus statement, we briefly described 
the AIAS Levels (as stated previously in this article) 
and stressed to students that the use of AI was not re-
quired if an individual was hesitant or uncomfortable 
with its integration into assignments. It was vital for us 
to construct disclosure requirements for GenAI usage 
(Weiner et al., 2024) so that students would be com-
fortable regarding transparency in authorship leading 
to fostering trust between instructors and students 
(Kim & Koo, 2026; Weiner et al., 2024). A subportion of 
the syllabus policy specifically identified transparency 
and disclosure requirements:

When AI use is permitted:
•	 Students must clearly disclose how AI tools were 

used, following the instructions for that assess-
ment.

•	 Disclosure must be completed on the AI Acknowl-
edgement Disclosure Form and submitted with 
each assignment. This is mandatory for Level 2–5 
assignments.

•	 The purpose of disclosure is transparency and 
learning, not punishment.

Use of AI without disclosure or use that results in mis-
alignment with the stated AIAS level or task conditions, 
will be addressed under the course offense structure 
and university policies.

The Disclosure Form (Appendix A) was required for all 
students to submit alongside their assignments based 
on the AIAS Level, but if learners were unsure whether 
a particular use of AI was appropriate, the syllabus also 
directed them to review the Generative AI - Student 
FAQ (Appendix B) and always encouraged them to col-
laborate with the instructor for further clarification to 
ensure they were responsible for accuracy of the final 
work submitted (Perkins et al., 2024). 

Throughout the academic year in which the AIAS Levels 
were implemented, students within the special educa-
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tion courses grew to be more open regarding conver-
sation about GenAI but also were more comfortable 
in displaying developing usage of such tools, citing in 
course evaluations the need for more opportunities to 
use AI to help prepare them for future coursework and 
professional responsibilities.

Preparing Future Special Educators for AI-Integrated 
Practice

Professional judgment has always been central to 
special education. Decisions regarding accommoda-
tions, interventions, assessments, and individualized 
supports require thoughtful analysis of student needs 
and contextual factors that AI cannot replace. As AI 
becomes increasingly embedded in PK–12 education 
through instructional planning, personalized learning, 
progress monitoring, and communication (Tan et al., 
2025; Will, 2024), we believe EPPs have a responsibility 
to provide opportunities for teacher candidates to en-
gage with these tools before entering the profession.

In our experience, guided exploration helped candi-
dates move beyond simply using AI to thoughtfully 
evaluate its strengths, limitations, and ethical implica-
tions. Rather than viewing AI as a source of answers, 
students began recognizing it as a tool that supports 
professional decision-making. This aligns with findings 
that structured AI experiences build confidence and 
promote responsible AI use among preservice teach-
ers (Hur, 2024). Likewise, Kim and Koo (2026) argued 
that generative AI is reshaping teaching and learning, 
making AI literacy an essential component of educator 
preparation.

These experiences also reinforced that AI literacy ex-
tends beyond technical skills. Future special educators 
must critically evaluate AI-supported tools for bias, 
accessibility, privacy, transparency, equity, and their 
impact on individualized decision-making. Through-
out our courses, we emphasized reviewing, verifying, 
and adapting AI-generated recommendations rather 
than accepting them at face value, reinforcing that 
technology should support (not replace) profession-
al expertise. Ultimately, the goal of special education 
teacher preparation is not AI compliance but AI readi-
ness. By intentionally integrating AI literacy, ethical de-
cision-making, and authentic opportunities to engage 
with AI, educator preparation programs can prepare 

future special educators to navigate evolving technolo-
gies while remaining grounded in accessibility, equity, 
and student-centered practice (Daher, 2025). 

Conclusion

Artificial intelligence is becoming an increasingly inte-
grated component of educational practice, including 
instructional planning, assessment, differentiation, 
accessibility, and communication for students with 
disabilities (Tan et al., 2025; Waterfield et al., 2024). 
As AI continues to reshape PK–12 education, educator 
preparation programs have an opportunity to embrace 
AI integration as a core component of preparing future 
special educators to use these tools thoughtfully, ethi-
cally, and professionally.

Our experience integrating the AI Assessment Scale 
(AIAS) shifted our perspective from regulating AI use 
to developing AI readiness. Rather than focusing pri-
marily on restriction, we found that providing clear 
expectations, opportunities for guided practice, and 
transparent disclosure encouraged meaningful conver-
sations about ethical AI use while maintaining academ-
ic integrity (Perkins et al., 2024; Perkins et al., 2025). 
We believe the AIAS offers a practical framework that 
can help EPPs prepare teacher candidates for the reali-
ties of increasingly AI-enabled schools while remaining 
grounded in accessibility, Universal Design for Learn-
ing, evidence-based practice, and professional judg-
ment.

Further, we were able to identify several opportuni-
ties for further exploration based on these experienc-
es. Future studies could examine faculty and teacher 
candidate perspectives on AI integration, changes 
in AI confidence and ethical decision-making over 
time, and institutional approaches to implementing 
the AI Assessment Scale across EPPs. Exploring de-
partment-wide and college-wide adoption may also 
provide valuable recommendations for establishing 
consistent expectations while supporting responsible, 
equitable, and transparent AI integration throughout 
teacher preparation.
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